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Abstract  

This study aims to determine the application of in-depth learning using the greeting and question-based model in 
Pancasila Education to improve students' communication and critical thinking skills. This study uses a qualitative 
approach to explore the model's application and a case study method to obtain in-depth information through its 
application. The study participants were lecturers and students of the Elementary Madrasah Teacher Education Study 
Program, Syarif Hidayatullah State Islamic University (UIN Syarif Hidayatullah), for the 2025-2026 Academic Year. Data 
collection techniques include observation, interviews, and documentation. The research findings indicate that the 
application of  deep learning to the greeting and question model can improve students' communication and critical 
thinking skills. Improved communication skills in this model are evident in their ability to convey ideas, explain 
concepts, and interact verbally and in writing with group members. This includes the ability to ask and answer 
questions verbally, formulate written questions and answers, actively listen, and provide relevant responses. 
Furthermore, improvements in critical thinking skills are evident in students' increased active participation in 
discussions, their ability to formulate well-written questions, and their ability to provide comprehensive answers to 
questions. In conclusion, the application of this model can improve students' communication and critical thinking skills 
in PE. This research provides implications for strategies for conscious, meaningful, and enjoyable  PE learning, noting 
significant differences compared to previous research that has not emphasized improving students' communication 
and critical thinking skills. 
Keywords: Deep  Learning, Greeting and Question, Pancasila Education, Communication Skills, Critical Thinking Skills 

 
Abstrak  

Penelitian ini bertujuan untuk mengetahui penerapan pembelajaran  mendalam model berkirim salam dan soal  dalam 
Pendidikan Pancasila (PP)  dalam  meningkatkan  keterampilan komunikasi dan berpikir kritis  mahasiswa. Penelitian ini 
menggunakan pendekatan kualitatif untuk mengeksplorasi  penerapan  model tersebut dan metode studi kasus untuk 
memperoleh informasi mendalam melalui penerapan model tersebut. Partisipan penelitian yaitu  dosen dan mahasiswa 
Program Studi Pendidikan Guru Madrasah Ibtidaiyah Universitas Islam Negeri Syarif Tahun Akademik 2025-2026. Teknik 
pengumpulan data, yaitu observasi, wawancara, dan dokumentasi. Hasil penelitian, penerapan pembelajaran mendalam  
model berkirim salam dan soal dapat meningkatkan keterampilan komunikasi dan berpikir kritis mahasiswa. Peningkatan 
keterampilan komunikasi mahasiswa    dalam   model ini  terlihat dari  kemampuan mahasiswa menyampaikan ide, 
menjelaskan konsep, dan berinteraksi secara verbal dan tertulis dengan teman sekelompok, meliputi kemampuan bertanya 
dan menjawab secara lisan, menyusun pertanyaan dan jawaban tertulis, mendengarkan secara aktif, dan memberikan 
tanggapan yang relevan. Sedangkan peningkatan keterampilan berpikir kritis dalam model ini terlihat dari peningkatan 
partisipasi aktif  mereka  dalam diskusi, kemampuan  menyusun soal yang baik, dan kemampuan memberikan jawaban 
yang komprehensif terhadap soal.. Simpulan, penerapan model ini  dapat meningkatkan keterampilan komunikasi dan 
berpikir  kritis mahasiswa dalam PP. Penelitian ini memberikan implikasi pada  strategi pembelajaran PP yang  
berkesadaran, bermakna, dan menggembirakan, mencermati perbedaan yang signifikan dibandingkan dengan penelitian 
sebelumnya yang belum   menekankan pada peningkatan keterampilan komunikasi dan berpikir kritis  mahasiswa. 
Kata Kunci: Pembelajaran Mendalam,  Berkirim  Salam dan Soal, Pendidikan Pancasila, Keterampilan Komunikasi,  
Berpikir Kritis. 
 

ISSN 2808-4039 (Online) 
ISSN 2808-4772 (Print) 

http://ejournal.iain-manado.ac.id/index.php/jeer


Zaenul Slam, Agung Sultoni, Shopia Amalia & Wai Mar Phyo, Deep Learning: A Greeting and Question 
Model to Improve Students' Communication and Critical Thinking Skills 

217 
 

Received (28 Oct), Revised (1 Nov), Accepted (02 Dec) 
 

How to Cite: Slam, Z., Sultoni, A., Amalia, S., & Phyo, W. M. (2025). Deep Learning: A Greeting and 
Question Model to Improve Students' Communication and Critical Thinking Skills. JEER: Journal 
of Elementary Educational Research, 5(2): 216-230. 
 
*Corresponding author:  
E-mail: zaenul_slam@uinjkt.ac.id 
 

INTRODUCTION 

The future challenge for 21st-century education, including education in Indonesia, 

is to prepare the younger generation to be capable of facing an increasingly complex, 

dynamic, uncertain, and ambiguous environment, which is also driven by advances in 

science and technology. At the same time, an increasingly diverse society makes it 

vulnerable to conflict (Sukmayadi & Yahya, 2020). Strategies to overcome these 

challenges require adaptive curriculum changes. The curriculum needs to be designed to 

be flexible and relevant to the needs of the times, one of which includes the development 

of 21st-century skills (Rambe & Nasution, 2025; Thoyib, 2025). 

The 4C skills (Communication, Collaboration, Creativity, and Critical Thinking), 

which are the four essential competencies of the 21st century, demonstrate the need to 

integrate these skills into education to create a generation that is adaptive, innovative, 

and capable of facing future challenges (Herlinawati et al., 2024). To achieve a decent life 

now and in the future, every child of the nation needs to have self-awareness in thinking 

(metacognitive abilities), the ability to ask and analyze (critical reasoning), the 

enthusiasm to produce new things (creative ethos), and the ability to communicate and 

collaborate effectively (Greenstein, 2012).  Every child should receive an education that 

focuses on developing these skills, which are communication, collaboration, critical 

thinking, and creativity, in order to face the challenges of the 21st century and achieve 

success in the future (Binkley et al., 2012).  Communication and critical thinking skills are 

the most important competencies for 21st-century global citizens (Chung, 2014). 

Communication skills are a person's competence to understand information and 

exchange ideas, feelings, and thoughts with others through the effective use of language 

or symbols (Slam, 2019). Meanwhile, critical thinking skills are an intellectual process for 

finding, analyzing, synthesizing, and evaluating information obtained from experience, 

observation, or communication, which is then used as a basis for making logical 

judgments and taking responsible actions (Wayudi et al., 2020). Critical thinking is the 
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ability to think in order to solve problems by making decisions from various information 

(Kusumawati & Setianto, 2024).  

The importance of student communication skills is that they can improve social 

interaction, active participation, understanding of material, motivation, and character 

traits such as empathy and respect among students and lecturers (Pelle et al., 2024). 

Effective communication skills are essential for students, enabling them to achieve 

success in both academic and everyday life (Safitri et al., 2022; Slam, 2019). Actively 

engaging students in thinking and problem-solving is highly needed because it increases 

engagement, improves memory retention, and builds critical thinking and problem-

solving skills essential for academic and life success (Melani, 2025). Critical thinking skills 

are essential skills that must be taught to students because they are very important for 

everyday life, work, and contribution in a complex society (Ngatminiati et al., 2024). 

Critical thinking enables individuals to analyze situations, evaluate information and 

evidence, weigh various arguments, and ultimately make informed and rational 

decisions, all of which are crucial for navigating and resolving complex challenges in 

various aspects of life (Rahardhian, 2022). 

 In relation to the above, Pancasila Education (Pendidikan Pancasila) is crucial for 

its ability to shape students into good citizens by equipping them with communication 

and critical thinking skills, thus preparing them to contribute positively to society 

(Sutanto etal., 2024). Pancasila Education is crucial because it aims to equip students with 

citizenship skills, such as communication and critical thinking. Through Pancasila 

Education, students are expected to develop good character, intelligence, and 

responsibility as citizens, enabling them to actively participate in society and national 

development (Slam, 2024). Pancasila Education as an instrument of Indonesian national 

education, is crucial for paying serious attention to developing communicative and 

critical reasoning skills (Slam, 2021). 

Pancasila Education should develop students' communication and critical 

thinking skills. However, the majority of graduates experience communication barriers 

due to a lack of communication skills, self-confidence, and experience, leading to feelings 

of inferiority and low self-image, and making them hesitant to initiate conversations for 

fear of making mistakes (Hapsari et al., 2024). Furthermore, students' critical thinking 

skills are low (Anisa et al., 2021). Students' critical thinking skills in problem-solving are 
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uneven throughout the student population, with 30% having high thinking skills, 60% 

having moderate thinking skills, and 10% having low thinking skills (Saila, 2022).  

The factors that contribute to students' low communication and critical thinking 

skills, according to the findings of a study by Winataputera & Budimansyah, (2007), are 

weaknesses in the quality of the Pancasila Education learning process and outcomes in 

higher education, where learning focuses more on civic knowledge and pays less 

attention to developing students' civic skills and character. Furthermore, lecturers' 

tendency to predominantly use lecture methods, with only occasional question-and-

answer interactions and discussions, can reduce student active engagement, limit in-

depth understanding, and create less engaging learning (Slam, 2024). With this type of 

learning method, the lecturer acts as the information provider and the students as the 

recipients, who are expected to memorize the material without much activity or active 

involvement (Lie, 2007). This teaching method only focuses on the transfer of knowledge 

from lecturer to student, thus hindering the development of students' communicative and 

critical reasoning skills because students are only passive recipients of information, not 

active participants in the learning process (Harefa & Harefa, 2025). 

The traditional lecture-based learning method of "sit, listen, and take notes" 

makes students passive, hindering their communication, collaboration, creativity, and 

critical thinking skills. Therefore, it needs to be replaced with more interactive and 

participatory methods to create effective learning (Slam, 2024). Good communication 

skills can facilitate student understanding of the lesson, while poor communication skills 

can hinder understanding of the material taught by the lecturer (Kristianti, 2018). 

Students' critical thinking ethos is still weak in Indonesia, which is characterized by their 

low ability to analyze, evaluate, and solve problems (Rupidara, 2018). The negative 

impact of low critical thinking skills in learning is the small opportunity to develop new 

knowledge, understand the meaning of the material, achieve changes in perspective, and 

significantly increase learning competencies (Slam, 2024). 

The deep  learning approach is effective in Pancasila Education to improve 

students' communication and critical thinking (Slam & Nugroho, 2025). Deep learning is 

designed to develop higher-order thinking skills, apply knowledge to real-world contexts, 

and create a conscious, meaningful, and enjoyable learning process (Kementerian 

Pendidikan Dasar dan Menengah Republik Indonesia, 2025).  
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Implementing a deep learning approach requires an effective learning model. The 

greeting and question-based model has a strong relationship when integrated with 

immersive learning because it encourages improved communication and critical thinking 

skills through active student interaction and in-depth information processing (Tiasti et 

al., 2021). The greeting and question model is a form of cooperative learning designed to 

improve learning outcomes, comprehension skills, and student activity, including the 

development of communication and critical thinking skills (Arianti & Pramudita, 2022). 

In this model, students in study groups greet each other and ask questions to solve 

problems, thus encouraging discussion and collaboration among them (Lie, 2007). The 

learning  of  greetings and questions encourages students to ask questions related to the 

material provided, then these questions are sent to other groups accompanied by 

greetings (Mariyanti, 2019). 

          The greeting and question learning had an impact on student learning outcomes  

(Agusningtiah & Nugraheni, 2023). Application of greeting and question learning could 

improve student activity and learning outcomes (Setiawati, 2016; Anwar & Haris, 2009).  

This research, which is focused on developing students' communication and 

critical thinking skills, has novelty value because it uses a model of greetings and 

questions as a learning innovation that integrates deep  learning as a new approach to 

learning. This study aims to determine the application of deep learning using the greeting 

and question-based model in Pancasila Education to improve students' communication 

and critical thinking skills.  

METHOD 

Research Approach and Methods 

This study uses a qualitative approach to explore in depth learning of greeting and 

question models and a case study method to obtain in depth information from the 

application of the learning model. The qualitative approach is an investigative process to 

understand the meanings individuals or groups derive from a social or humanitarian 

issue (Creswell, 2014). The case study method is an empirical research method that aims 

to examine a contemporary phenomenon or case in depth within a real-life context, often 

answering questions about how an event occurred or why it occurred (Yin, 2019). 

Research Location and Subject 

The research was conducted in the Elementary Madrasah Teacher Education 

(PGMI) study program, Faculty of Islamic Education and Teacher Training (Fakultas 
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Tarbiyah dan Ilmu Keguruan), Syarif Hidayatullah State Islamic University (UIN Syarif 

Hidayatullah), Jakarta, in the 2025/2026 Academic Year. The research subjects are: (1) 

Pancasila Education lecturers as the main informants for learning strategies; (2) 35 class 

1 A students, consisting of 7 males and 28 females as participants in Pancasila Education 

Learning. The subjects practiced in-depth learning using the greeting and question model 

with the following learning syntax: (1) Forming small heterogeneous groups consisting 

of 4-5 students; (2) Each group makes greetings and questions and answers related to 

the lesson material; (3) Each group exchanges questions and answers with other groups; 

(4) Discussing and answering questions from other groups; and (5) Each group matches 

answers with other groups to verify their accuracy (Lee, 2007).  

Data Collection Techniques 

       Data was collected using triangulation to test the credibility of the data by cross-

checking the data with the same source using different techniques (Sugiyono, 2020). In 

this study, data were obtained through observation, interviews, and documentation. 

Observations were conducted during the in-depth learning process of the greeting and 

question model in PE to improve their communication and critical thinking skills. 

Interviews were conducted with five students who participated in the in-depth learning 

process of the greeting and question model in PE to improve their communication and 

critical thinking skills. Documents such as semester learning plans, student questions and 

answers, and other documents were also collected.  

Data Analysis Technique 

The data analysis which was using an interactive model, such as the Miles, 

Huberman, and Saldana(2014) consists of three main interrelated components: data 

reduction, data presentation, and drawing conclusions/verification. This process is 

continuous, with data being selected and simplified (reduced), presented in narrative 

form, tables, or diagrams to identify patterns, and then conclusions drawn and verified. 

This can then be revisited to previous stages for refinement. 

RESULT AND DISCUSSION  

The implementation of deep learning-based greeting and question based model in 

Pancasila Education can improve students' communication and critical thinking skills. 

This model creates conscious, meaningful, and enjoyable learning, contributing to the 

improvement of students' communication and critical thinking skills. 
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Enhancing Active and Conscious Learning Through a Greeting and Question-Based 

Learning Model 

              The implementation of the greeting and question based model can foster active, 

conscious, meaningful, and enjoyable learning for students.   This model encourages 

active conscious learning: training metacognition, encouraging full involvement, working 

in groups to exchange questions and answers,  developing independence, and 

strengthening conceptual understanding.  

       Specifically, student behavior in deep learning of the greeting and question  model 

in Pancasila Education is ethical communication behavior (greetings) and knowledge-

sharing behavior.  

       The results of an interview with  HH  in deep learning of the greeting and question-

taking model in Pancasila Education I was motivated to learn actively and consciously by 

joining groups, listening to material presentations, making questions, preparing 

greetings, exchanging questions, working, discussing and correcting each other.  SE 

stated, in deep learning model of  greetings and questions, each group created questions 

and answers based on the material that has been studied, creating "greetings" for their 

group. Then they exchange questions. Next, each group answered the questions. After 

completion, we presented the answers and provided corrections.  MNF said, each group 

prepared questions and answers. Then, we greeted and questioned other groups. This 

model encouraged us to actively create, analyze, and solve problems. It encouraged us to 

interact, think critically, and build understanding. Furthermore, CN stated that this model 

encouraged active interaction between students to practice knowledge and skills.  SDH 

stated that this model not only fostered understanding of information but also 

encouraged mental and physical engagement, openness to new experiences, and more 

flexible thinking. Thus, learning using the greeting and question model has been proven 

to increase students' awareness of active learning. 

             This model allows students to actively participate in learning, help each other, and 

achieve deeper understanding, thereby improving learning outcomes and fostering 

cooperation and social skills (Aisyah & Rahayu, 2021). Furthermore, Setiawati (2016) 

stated that the greeting and question-asking learning model has proven effective in 

increasing student engagement. This model encourages students to actively participate, 

both in the question-making process, discussions, and learning reflections. Setiaji (2013) 

stated that the greeting and question-asking learning model encourages students to be 
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active in class by asking and answering questions, thus encouraging them to listen more 

attentively to the teacher's explanations. Cooperative learning using greetings and 

question-and-answer techniques makes students more active and motivated, leading to 

better learning outcomes (Islaihah, 2024).  

           The greeting and question-based learning model provides conscious, meaningful, 

and enjoyable learning. Through interaction, questions and answers, and self-evaluation, 

students not only learn the material but also develop awareness of their own learning 

process, making them more independent and active learners. 

Enhancing Meaningful Learning Through a Greeting and Question-Based Model  

The implementation of the  greeting and question learning model can create 

meaningful learning for students. Observations show that this model can activate student 

collaboration in small groups to exchange questions and answers.  

The results of interviews with several students, one of them being HH revealed; 

this model encouraged me to learn actively and think more deeply when solving 

problems and discussing with others.  SE stated, this model created meaningful learning 

because it involves students in small groups exchanging questions and answers, thus 

encouraging interaction, in-depth understanding, and activation of existing knowledge.  

MNF described this model as providing meaningful learning that strives to make the 

subject matter more relevant, meaningful, and engaging. CN explained that this model 

creates a relevant, immersive, and authentic learning experience. Furthermore, SDH 

revealed  that this model provides meaningful learning because it allows us to connect 

new knowledge with existing concepts. 

        This is confirmed by several research findings that the model of greeting and  

question  provides interesting learning and improves learning outcomes (Setiawati, 

2016).  This model improves students' knowledge and skills by making them more active 

learners and motivated to answer questions posed by their peers (Huda, 2019), provides 

students with opportunities to practice their knowledge and skills (Lie, 2007), and trains 

students to create their own questions based on the material they have learned 

(Sugiyanto, 2011).  

Fostering Active, Enjoyable, and Exciting Learning Through a Greeting and Question-

Based Model  

          Implementing the greeting and question model can create enjoyable learning for 

students with how it encourages interaction, creativity, and collaboration in a relaxed and 
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competitive atmosphere. This model: (1) encourages interaction and collaboration. 

Students work in groups to generate questions and exchange them with other groups. 

This interaction breaks up the monotony of learning by not only focusing on the material, 

but also involving each group in creating a "greeting." This creative aspect makes the 

interaction more lively; (2) Encourages active engagement. Students play an active role 

in designing questions and finding answers. This role fosters a sense of ownership in their 

learning process. The process of creating their own questions encourages students to 

delve deeper into the process of developing good questions. This motivation stems from 

a desire to participate and foster a sense of ownership in their learning process. The 

process of creating their own questions encourages students to delve deeper into the 

process of developing good questions; (3) Develops higher-order thinking skills. When 

generating questions, students analyze material and synthesize it into a question. This 

trains their critical thinking skills. When receiving questions from other groups, they 

must work together to solve the problem, which fosters collaborative problem-solving 

skills.; and (4) Creates a fun atmosphere. This model features game-like aspects, such as 

exchanging greetings and questions. This reduces academic pressure and makes learning 

enjoyable. This model also offers a variety of activities to prevent students from getting 

bored quickly. Students alternate roles between asking questions and answering them. 

The interview with HH revealed that the deep learning model of exchanging 

greetings and questions encourages interaction and collaboration: I work in small groups 

to create questions and exchange them with other groups. This interaction breaks up the 

monotony of learning. This activity not only focuses on the material but also involves each 

group in creating greetings. This creative aspect makes the interaction more lively and 

less rigid. The interview with another student named SE revealed that this model 

encourages active engagement: I am not just a passive recipient of information, but play 

an active role in designing questions and finding answers. This role fosters a sense of 

ownership in the learning process. The process of creating my own questions encourages 

me to delve deeper into developing good questions. This motivation stems from a desire 

to participate. Another student, MNF, described this model as incorporating elements of 

play and competition, such as exchanging greetings and questions. This element reduces 

academic pressure and makes learning enjoyable. 
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This model can prevent students from getting bored quickly. The interview with 

CN revealed that the implementation of this model involves cheering or unique ways of 

presenting questions, thus adding an element of play and fun to the learning process 

The student, SDH, also stated that this model makes learning enjoyable because it focuses 

on student interaction, collaboration, and independence.  

         This is confirmed by several research findings that this model makes it mandatory 

for each group to create cheers as a greeting and as a symbol of their group identity to be 

attractive (Mariyanti, 2019), creates a fun learning atmosphere  (Aisyah &Rahayu; 2021), 

makes a significant contribution to fostering cohesiveness when working in groups (Yogi 

et al., 2022). 

Developing Students’ Communication and Critical Thinking Skills Through Deep 

Learning Using a Greeting and Question-Based Model 

The implementation of deep learning using the greeting and question model has a 

direct impact on improving learning activities, including communication skills, as well as 

a secondary impact on improving students' critical thinking skills. The direct impact of 

implementing this model is increasing student engagement,  developing communication 

skills, creating an interactive learning environment and  strengthening understanding of 

the material. 

The results of interviews with several students such as HH showed that by 

application of  this model, my communication skills improved directly and gradually 

through active interaction and collaboration within the group.  SE  stated  this  model 

directly trained communication skills: I interacted and collaborated in groups to develop 

questions and answer questions from other groups. I learned to work together, divide 

tasks, and agree on the results of the discussion. When submitting questions and 

presenting answers, I learned to articulate other students' ideas clearly. Furthermore, the 

answer evaluation process trained me to give and receive constructive feedback, which 

is an important part of communication. MNF  revealed that the implementation of this 

model encouraged me to communicate actively, listen, and even express my opinions 

logically and politely. CN also stated that this model helped me gain confidence in 

speaking, expressing my opinions, and practicing my listening and responding skills.  SDH 

stated that using this model  was very helpful because it made it easier to express my 

opinions and arguments, allowing us to solve a problem through discussion and 

exchanging ideas.  Anggresta and Vhalery (2021) stated, this model had a significant 
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impact on improving students' communication skills. This model encourages verbal 

interaction, collaboration, and the ability to explain concepts, all key components of 

effective communication. The same thing, Jauhar et al. (2024) said  this model is effective 

in improving students' communication skills. 

Beside that, this model can improve critical thinking skills.  The development of 

critical thinking skills as a result of implementing  this  model of deep  learning: 

encourages analysis and synthesis of information,  practicing evaluation and reflection, 

and facilitates creative thinking. The results of an interview with a student named HH, 

the application of deep learning using the greeting and question model in Pancasila 

Education fosters deep understanding: I understand the material so I can formulate good 

questions and answer questions posed by other groups correctly. The student named SE 

also stated that the deep learning process using the greeting and question model can 

improve analytical skills. When creating questions, I need to analyze information from 

learning sources and when answering, I must interpret and evaluate the information to 

arrive at the correct answer. The results of an interview with a student named MNF: the 

application of deep learning using the greeting and question model can improve 

reasoning and problem-solving skills.  CN stated this model encourages discussion and 

evaluation. SDH also revealed that this model can improve critical thinking skills. This  

model gives us hands-on experience formulating problems, analyzing information, and 

evaluating arguments, which are core components of critical thinking skills. 

This is confirmed by Anggresta and Vhalery (2021), the greeting and question  

model encompasses five key points: (1) the initial step of sending greetings effectively 

builds student learning motivation; (2) shifting student activity from passive to active; 

(3) fostering good teamwork within groups; (4) improving student analytical skills; and 

(5) allowing students with poor communication skills to develop these skills gradually. 

Setiawati (2016) stated that through this model, students have the opportunity to 

practice the knowledge and skills they have learned, as well as build cognitive structures 

and increase motivation for critical thinking. Jauhar et al. (2024) found that the  greeting 

and question model builds cognitive structures through group interactions and motivates 

students to think critically by exchanging questions and answers.  

CONCLUSION 

            The implementation of a greeting and question–based deep learning model has 

proven to be an effective approach for enhancing students’ communication and critical 
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thinking skills. Improvements in communication are reflected in students’ ability to 

express ideas both orally and in writing, formulate relevant questions, and provide 

appropriate responses, thereby strengthening their speaking skills and capacity to 

articulate ideas clearly. Meanwhile, the development of critical thinking skills is evident 

in students’ ability to analyze information, construct meaningful questions, and evaluate 

responses—core elements of critical thinking. Through this process, students are trained 

to engage in problem-solving and to think more deeply about the learning material. 

Furthermore, this study offers important implications for the implementation of 

conscious, meaningful, and enjoyable learning strategies in Pancasila Education, 

demonstrating clear distinctions from previous studies that have not explicitly 

emphasized the development of students’ communication and critical thinking skills.  
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